Ch. 7: “Getting on the Right Side of It”
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· Abstract:

Kynard, Carmen. “’Getting on the Right Side of It: Problematizing and Rethinking the Research Paper Genre in the College Composition Course.” Genre across the Curriculum. Eds. Anne Herrington and Charles Moran. Logan: Utah State UP, 2005. 128-51.

Through a description of an evolving research project in a college composition II course, Kynard highlights the possibility for research papers to be much more meaningful to students than the often deadening form would suggest. Kynard pairs the research project with journals, readings, and discussions meant to prompt students to think about personal connections to the topics of the class. She tries to create a safe space for students to critically and personally encounter research and to fight the seeming crystallization of what should be a dynamic form. Individual student cases demonstrate a combination of personal, critical, and academic strands to form complex texts.

· Quotes + Accompanying Questions

“In [Ann John’s] essay ‘Destabilizing and Enriching Novice Students’ Genre Theories,’ (2202a), she points out that teachers simplify and generalize text production to such an extent that many features of texts and contexts are distorted or simply discarded. What then happens is that we lift those genres and discourses out of the communities of practice that gave rise to them in their particular purpose, place, and time. The dynamism is wiped away and instead a generic, absolute template for only one type of task is embraced” (135). 

It is almost unavoidable that, in academic contexts where we offer practice grounds for learning, we would wipe away context to some extent from writing tasks. Only academic writing exists in its actual context. So, besides sending students into those discourse communities to do work, how else can we approximate authentic situations for genre and discourse? Or how can we help students to understand the constraints and dynamic situations in which the writing will otherwise exist? 

“Like Malcolm and many of the other students whom I have met, personal interrogations are neither a stylistic issue, where they merely pepper the opening of their writing with a good story, nor are they simply a self-therapeutic maneuver. Students took on themselves as texts and really pushed the boundaries of the research genre for themselves and for me” (143). 

We often talk about our students enjoying writing about themselves but having trouble indicating the point for readers (making their narratives reader-centered). To what extent might the personally connected research paper help to solve the problem of relevance in our students’ personal narratives? Is there a way to balance the genre toward memoir and away from “research paper” and still integrate research and an implicit or explicit argument productively?

“Luke’s work illuminates the ways in which texts are always formed inside of powerful forces of ideological struggle about what will count as knowledge. Thus, texts become a type of technology whose structures and effect cannot be simply learned and mimicked without investigating their ideological origins, current locations, and consequences” (144). 

To what extent might it be useful to help students (and ourselves) think about texts as “technologies”? And what are the implications of this quote, which suggests that “texts . . . cannot be simply learned and mimicked without investigating their ideological origins, current locations, and consequences”? Do you buy that argument?

“It seems to me that what we often do in the name of the research paper buries more possibilities than it unearths” (150).

If we agree that research is centrally important to the work of higher education, are there other ways to revitalize research work? Does a genre approach offer us other models for doing and integrating research? 

· Overarching Questions

· What would this assignment look like for mostly white students? Is it possible to as quickly help them to see the research paper as political? They are, after all, probably more likely to be rewarded by this system than black kids (though not uniformly).

