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Abstract:  This chapter summarizes the important information Herrington and Moran learned as a result of editing this book: soliciting, reading, and editing submissions and interacting with authors concerning their work.  They specifically claim to have learned four things. First, that the genres teachers choose to teach are connected to their teaching goals, their disciplines, their institutional situations, and “their own sense of what their students need” (246).  Second, that the teachers in their text understand that genre is not equal to form (248).  Third, that teaching genre is a negotiation between the teacher’s notion of genre and the student’s (248-49). Fourth, that food teaching requires conversation among teachers about teaching practices (252).

Quotes:

· “we have learned how closely connected the genres chosen by the teachers are to their teaching goals, which are a function of their disciplines, certainly, but also of their institutions, the position of their course in the curriculum, and their own sense of what their students’ most need” (246). 

· “For these authors, form is almost always connected to, or grows out of, personal and social purpose” (248).

· “The students bring their own genre set with them—chiefly . . . a set composed of academic genres they have previously experienced in their schooling” (249).

· “Finally, we have learned . . .how important talk among teachers is to the quality of teaching and learning” (252).

Questions:

1. How do you both help your students recognize generic convention and form, while learning about the dynamic nature of most genres?  

2. Herrington and Moran seem to suggest that in teaching and learning genre and generic conventions, most of the negotiation occurs between the student and the teacher.  While this negotiation does certainly go on, in WID programs, it seems as if there are many other levels of negotiation that must occur before we even step into the classroom.  What are some of these?  How do we prepare for them?  

3. Some professional writing programs actually structure curriculum around genres: editing technical manuals, writing grants and proposals, writing letters and memos, writing for the web, researching and writing long and short reports, writing theses and dissertations, etc.  Does this become a problem by replicating a sort of “coverage” model?  Does it help students understand the diverse and dynamic uses of genre?  

4. what final comments about this book or its ideas would you like to discuss?


